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Key Findings 

 
 

 Early indicators support a statement that the establishment of a trust acts as a 

catalyst for change and an opportunity to review existing practices and regenerate 

and enthuse staff and pupils 

 

 New trust members have a positive impact on the governing body and leadership 

of the school. 

 

 Many trusts report  improvement in governance due to additional expertise and a 

more outward looking ethos 

 

 There is a strong feeling that trust schools raise standards not only by academic 

results but by becoming the heart of their local communities and by providing 

youngsters with pathways to the world beyond. 

 

 Most Heads are optimistic that they will see accelerated improvement in 

examination results. 

 The ECM agenda is being addressed extensively in many cases often due to the 
nature of new trust partners.  

 

 Where collaborative trusts have been set up, there appears to have been a  
positive impact on governance, transition and sharing of resources 
 

 Levels of collaboration improve  particularly in shared trusts where there are 

examples of partner schools sharing practice, using staff more  efficiently across 

the trust and building a more inclusive and dynamic learning village or educational 

township. 

 

 Schools report that well established partnerships between schools and other 

institutions prior to establishing the trust have become  enhanced as a result of 

the trust  

 

 The areas of impact most often referred to were the increased opportunities to 
collaborate with a range of partners especially those outside the educational 
sector and to share expertise and experience resulting in improved practice. 

 

 There is much diverse activity across the trusts in the 14-19 area where partners 
are having an impact through involvement. 
 

 A number of trusts have evidenced improvements in post 16 transitions, to sixth 
form, FE and HE.   
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 The role of trust schools in their community have become enhanced evidenced by 
wider activities and increased involvement by that community in the life of the 
school. 
 

 Schools have embraced the flexibility of the programme to address the unique 
needs of their school and wider community 
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Introduction 

 

 

The Trust and Foundation Schools Partnership (TSFP) provides a range of support and 

advice under the contract it delivers for the Department for Children Schools and 

Families. A key element of this work is the support and advocacy for open trust schools 

and foundation schools in ensuring innovation, creativity and impact are disseminated 

across the schools network. 

TSFP wanted to evaluate the different models of trust, the relationship with partners, the 

emergent changes to governance, the impact on the Every Child Matters agenda and 

the impact on achievement and attainment.  

TSFP conducted a large scale evaluation so that we could learn from the feedback and 

use information positively for advocacy and to inform potential future trust schools. 

It has been possible to collect a wealth of data on schools acquiring trust status and 

offer insights into the impact of this programme and learning points for the future. 

A brief description of the methodology follows before we deal with the detailed findings 

of the study.  

The report concludes by offering some recommendations for the future of the trust 

programme in light of experiences from the schools. 
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Review Scope and Methodology 

 

Scope 

A total of 122 schools, comprising 90 secondary, 24 primaries and 8 special were 

involved in the review process. Of the 63 trusts, 40 were single school and 82 were 

multi school, this being the total number of schools who had acquired trust status as of 

1 October 2008. 

 

Methodology 

The evaluation involved both quantitative and qualitative methodology. The need to 

produce detailed case studies on each school required specific detail about the 

perceptions, experiences and key learning points from each school in addition to more 

generic information. 

 

Phase 1 

An on line survey was distributed to all schools which included, secondary, primary and 

special. The on line survey contained structured closed questions relating to all aspects 

of the process and programme and included examination data.  

This was completed by schools in order to populate individual review forms but also to 

provide specific generic data. 

A copy of the survey can be found in Appendix 1 and a summary of the results can be 

found in Appendix  2. 

 

Phase 2 

Interviews of up to half a day were conducted with key individuals where available. 

Interviewees included headteachers, governors and partners, trust management and 

trust executive officers 

A semi structured interview schedule was used and focused on the process of acquiring 

trust status, impact, and challenges practical examples of how to acquire a trust 

successfully as well as pitfalls to avoid. 

A further section of questioning focused on top tips and learning points for potential trust 

schools to use in planning. 

A copy of the interview schedule can be found in Appendix 3  
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Detailed Findings 

 

Raising standards 

 Headteachers believe that acquiring trust status will impact on raising standards 

  

 The value of partnership and collaboration in a formal setting is being seen as a 

lever for improved standards of attainment 

 

 The process of changing character to trust is seen as contributing to raising 

standards 

 Support for a range of technology initiatives have been highlighted as 
contributing to raising standards 

 

 Other curriculum areas are identified as ones where a trust partnership has 

enhanced standards 

 

 

„The Trust is seen as a key driver in terms of raising standards by sharing educational 

expertise, business experience and the development of generic leadership and 

management skills. The school also expects that the Trust will add a completely new 

dimension to their work through “specialist input, rigour, monitoring and evaluation” and 

through the “rich learning that comes with involvement beyond school boundaries.‟ 

„Trust status, implemented by the Headteacher and governors with the full support of 

the local authority, has created additional valuable partners to help develop student 

potential. One stakeholder described the school as „inspirational.‟   

Lyng Hall Trust Ltd, Coventry  

 

„The Trust has been transformational in term of standards.  Typically the learning walks 

by students and staff have fostered a wider understanding of the system, including 

operational, styles of teaching and learning and organisation.’  

ContinU Trust, Worcestershire 

 

„The concept of what we have created as a trust has the genuine potential to transform 

learning and opportunities in Halesowen.‟  

John Howells Headteacher Leasowes Community College, Halesowen 
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„The impact of trust status can already be seen in raised standards because staff and 
students are energised by, and involved in, many new projects.‟  
 
The Ashington Learning Partnership, Ashington 
 
 
„A very significant impact has been the increased participation of post-16 students due 
to the provision of the Level II courses in the sixth form, this has enhanced inclusion.  All 
but one student completed the Level II course and went on to continue Level 3 courses 
at the college.  Students have been motivated by the programme ensuring successful 
outcomes which have thus increased the standards achieved and their well-being.’  
 
Lodge Park Technology College Trust, Corby, Northamptonshire 
 
 
 
„We have seen a tangible improvement in academic results, Debden Park, a trust 

school, was in the top ten most improved schools for 2008.‟ 

The Kemnal Trust, Kent/Essex 

 

„Learning opportunities from the exceptional partnerships with other providers have 

significantly contributed to students‟ good achievement and enjoyment.‟  

The Worle and Westhaven Trust , Weston Super Mare  

 

„The students have directly benefitted from the support given to the staff by Trust 
Partners, particularly the student mentor and student leadership programmes being 
delivered by Eli-Lilly and Sports Leadership UK respectively.  The staff has seen a 
direct impact, particularly in terms of the Science, Sport and ICT departments.‟ 
 
Charters School Trust, Windsor 

 
 
„The Trust supported the delivery of new ICT solutions to learning based on Microsoft‟s 

expertise; from e-governance to learning into homes and community.’ 

 The Innovation Trust, Monkseaton, North Tyneside 

 

„Since becoming a trust a number of year based projects have taken place around the 

theme of Technology.‟  

South Rochdale Innovation Trust, Rochdale 
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„The standards agenda is also being addressed by enhancing aspects of curricular 

provision- especially in connection with its Technology specialism. A third partner, 

Trinity Expert Systems, is a leading edge ICT organisation that is already having an 

impact on the school through its involvement in Work Related Learning, improvements 

to ICT infrastructure, input to Enterprise Education and support for student engagement 

in extra-curricular / residential experiences.„  

The Westwood Trust, Coventry 

 

„The increased attainment levels of pupils in French, on entry to the Upper school, is a 
direct result of the joined up working in MFL, between staff in all three phases of our 
schools. Intervention strategies being implemented across all schools are helping small 
but important numbers of pupils, who are experiencing difficulties in school. Again this is 
a direct result of the work of one of the working parties of teachers from all three phases 
of schools.’  
 
North Bedfordshire Schools Trust, Bedfordshire 
 

„Literacy levels have improved via a common cross phase reading project across KS3. 
Some sharing of High School staff with the other schools eg some planned work with 
Spanish & French for G&T pupils in the middle schools and new lessons in the Special 
School. The Special School is running training courses for teaching assistants from all 
other schools to support them in their pupil support work.‟  
 
Kempston Educational Trust, Bedfordshire 
 

„Increasing attainment levels of pupils in French, on entry to the Upper school, are a 

direct result of the joined-up working in MFL, between staff in all three phases of 

schools. Intervention strategies being implemented across all schools are helping small, 

but important, numbers of pupils, who are experiencing difficulties in school.‟ 

 

North Bedfordshire Schools Trust, Bedfordshire 

 

 
 
 
„The trust has been instrumental in developing exciting English and Mathematics 

programmes to support year 11 students and their parents in preparation for GCSE 

exams, it has also secured library membership for all students in Years 12 and 13 at 

Liverpool Hope University.‟   

The Fiveways Trust, Liverpool 
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„Increased opportunities for personalised learning and raised performance particularly in 

reading has been achieved by the One to One programme enabling all pupils in need of 

support to have an individual programme suited to their particular needs.‟.   

Widewell School Educational Trust, Plymouth 

 

 ‘It is clear however that since acquiring trust status teachers teach better and parents 

are more engaged in the school aims and this impact is significant.‟  

South Dartmoor Leading Practice Trust 

 
 

 

Governance 

 The involvement of the Trustees within  Governing Bodies has strengthened the 

governance  

 

 The introduction of trust governors has sharpened the focus of the Governing 

Bodies and brought extra capacity to schools 

    

 New trust–appointed governors have been effective in encouraging schools to 

look outward. 

 

  The Trust members have brought challenge to stop governing bodies  being too 
parochial and they help to maintain a balance of perspectives 
 

 People who have not worked in schools before bring a fresh pair of eyes and 
challenging questions come from the new trust members.  

 

 There is an increased focus on constructive accountability and greater governor 

responsibility.  

 

 The quality of reporting has been improved. 

  

 Most schools have adopted a minority trust governance model 

 

 The Trust puts partnership relationships on a higher level, which means that 

partners are ‘changemakers’; they are real players in the regeneration of an area 

and in the improvement of the life both of the School/College and of the 

community. 
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 The process of setting up the trust has brought the school staff and governing 

bodies together and has given them the confidence within this relationship to be 

much bolder and more imaginative about what they can do together more 

effectively for the benefit of all of their pupils. 

 

 By establishing how roles are divided between the Trust Board and the 

Governing Body, the overall leadership and management of schools has become  

more efficient.  

 

 Trust Directors are having a direct and beneficial impact on the work of 

Governing Bodies. This is attributed to a mixture of additional expertise, 

increased levels of confidence and wider interests. 

 

„The trust enables governing bodies of highly successful schools to think more 

creatively.‘ 

Education Ossett – Community Trust, Wakefield 

 

„There is a strong sense of the Governing Body having “upped their game” because of 

the external input. They have willingly re-examined their roles and have also 

restructured committees in line with School and Trust priorities. Senior Leadership 

Group report that their horizon has been extended beyond the school and beyond the 

Local Authority. They have a clearer focus on “what‟s important” and feel that they have 

a better understanding of children now that they have examined in more detail what 

children‟s life looks like beyond the school.‟ 

Lyng Hall Trust Ltd, Coventry 

 

„The Trust Board focuses on “strategic intentions” in connection with: 

o Building capacity and leadership at all levels 
o Creating a success culture and professional learning community 
o Developing life-long learning for all 

 
The Board has also decided to give attention to the school‟s aspirational guaranteed “5 

experiences” working on supporting 5 things that every pupil should experience by Year 

11. The Governing Body, who agree that their work has been “sharpened up” by the 

Trust arrangements, retain an overview of school direction and are clear about their role 

in terms of monitoring and evaluating the overall effectiveness of the school. 
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The school is reporting a very clear and early impact on their awareness and planning 

to implement a more “business-like” approach. Reports, plans and meetings are more 

focused and explicitly seek to address “impact”.‟ 

The Halesowen Education Trust, Halesowen 

 

„The link with Trinity Expert Systems is interesting in that a significant amount of the 

impact was relatively “unplanned”. Examples include the development of an IT-based 

“dashboard” for Senior Leaders with up-to-date key information, informal comparisons 

of leadership style.„ 

The Westwood Trust, Coventry 

 
 
 
 

Collaboration/Partnerships 

 

 Collaboration is having a positive impact on staff of the schools 

 

 Curriculum design and opportunities have been enhanced through collaboration 

and partnership 

 

 A range of diverse benefits are being highlighted by schools and partners 

 

 Multi school trusts are seeing additional effectiveness of scale and economic 

benefits 

 

 

„The Trust has brought a synergy to all the separate relationships; partners working 

together for the good of the whole student community.  Individual relationships have 

become formalized and coherent.  

The partners were not new to the school, but the engagement of these partners ensured 

the formalization and the sustainability of these relationships. 

Working collaboratively in multi school trusts is showing immediate benefits. 
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Introducing support packages for school administration staff has been especially 

appreciated by the smaller schools. Eg absence cover, implementation of the new 

Financial Management Standards and mentoring for newly appointed staff'.‟  

 

North Bedfordshire Schools Trust, Bedfordshire 

 
 
„There have been immediate improvements in the delivery of payroll and HR services 
for three of the schools, now provided by the high school.  Grounds maintenance 
services are provided by the trust – this has led to a more flexible service for all 
schools.‟ 
 
Education Ossett – Community Trust, Wakefield 
 

 

‘The changes have brought about a sense of professionalism for all staff and students – 

this is at the core of all the improvements we have seen.‟  

John Jones, Headteacher, Coleridge Community College.  (The City of Cambridge 

Educational Foundation) 

 

„Sharing services - grounds maintenance costs have been reduced for some schools by 

comparing contracts and costs. eg This led to a saving of £7000 for one school on its 

grass-cutting costs. Discounts have been achieved through bulk purchasing for all 

schools.„ 

The Harlington Area Schools Trust, Bedfordshire 

 
 
„All schools are benefiting from staff working together, particularly through the working 
groups for assessment, curriculum, teaching and learning, leadership and quality 
assurance, which are now driving developments; support staff have also worked 
together.‟  
 
The Ashington Learning Partnership, Ashington 
 
 
 
„The staff(s) had a joint learning day on an INSET day in January.  This has particularly 
helped teachers who were the only subject specialists for their subject in a small school 
(art, music, food technology, dance).‟  
 
Wolds and East Education Trust, Lincolnshire 
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There are many examples of schools sharing staff, resources and accommodation; for 
example, the joint development of the „Impact Centre‟ for hard to reach students  
 
The Wakefield ASPIRE Education Trust, Wakefield 
 
 
Specialist schools and teachers with specialist skills, sharing expertise with colleagues 

in other schools, is having a positive impact on the confidence levels of staff as 

Continued Professional Learning is seen as central to raising standards. 

 

North Bedfordshire Schools Trust, Bedfordshire 

 

„The relationships with the external partners have brought about a step change in the 

already impressive provision. Examples include: 

o Year 13 visit to Warwick University Chemistry department for tutorials with 
professors; sessions on “theoretical and Computational Chemistry” using 
advanced IT systems 

 
o Input to Year 12 and 13 Physics course by university professor to work on 

“Particle Physics.‟ 

 

 Stoke Park School Trust 

„Development of a BTech Art course module with Medway Hospital to create a live brief 
to improve the environment of the children‟s ward sustained for the future.  
 
Delivery of the Health and Social Care Qualification by both teachers at the College and 
staff at the hospital 
 
Project Machine Shop 8 – development of an exhibition space for the College and the 
area at Chatham Maritime. This will include a restaurant and healthy living café in 
partnership with the Sunlight Development Centre. This will also provide a training 
environment, be open to the community and provide courses in hospitality and food 
technology.‟ 
 
The Medway Education and Community Trust, Gillingham, Kent 
 
 

 „Collaboration with City College had led to a Year 10 diploma in Engineering.‟  

 Barr’s Hill School Trust Ltd, Coventry 

 

„Collaboration across the four schools is happening in four subjects including English, 

maths, music and religious education. This takes the form of formalised meetings with 

each subject determining their own agenda. The HT reports that this is proving to be 
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particularly useful because ... “the schools are similar, but far away.......and so there is 

no competition.....‟  

Roy Pike, Headteacher, Torquay Boys’ Grammar School (South West Academic 

Trust, Devon/Dorset/Wiltshire) 

 

„Shared working across the federation has already raised standards in the partner 
school. Although the impact is not as evident in KS4, there is some evidence of greater 
confidence amongst pupils in making applications for FE. The benefits of the different 
school's specialisms are also shared across both schools, to the advantage of all 
pupils.‟  
 
The City of Cambridge Education Foundation, Cambridgeshire 
 
 
„The greatest impact, which the Trust has fostered, on staff and stakeholders has been 
the development of the school as a multiple specialist school delivering a stimulating 
curriculum with many cross curricular links. The Head of Performing Arts has been 
instrumental in ensuring that Performing Arts pervade all three specialisms and has led 
staff training both in applied learning and in using activity to deliver effective learning in 
MFL.‟  
 
Grantham the Walton Girls High School, Grantham, Lincolnshire 
 
 

„Collaborative projects with charity partners has seen an increase in the participation of 
students in extra-curricular activities and many now are actively engaged in working in 
the community and making a positive contribution to support the welfare of others.‟ 
 
Worthing High School Trust, Worthing 

 
„Involvement of the Royal Society for the Protection of Birds has raised the profile of 
environmental issues especially with regard to site development and extra-curricular 
activities. An example of this is the contribution of RSPB colleagues to the planning and 
creation of an amphitheatre as part of the Creative and Performing Arts block.‟  
 
The Ferrers Trust, Northamptonshire 
 
 
„The business partners have gained mutual benefit from working with the school, 
particularly in the case of DELL where they have received direct and informed feedback 
about their products from students and staff. Partners have gained insights into how a 
secondary school operates and are now bringing ideas to assist the school, such as 
support for anti-bullying, which in turn helps the companies to fulfil their policies on 
social responsibility.‟ 
   
Lodge Park Technology College Trust, Corby, Northamptonshire 
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„In particular it is the school‟s vision that the trust partners will bring practical 
experience, knowledge and opportunities that will be of benefit to the students. HBOS, 
for example, have already provided workshops to older ones on the world of work, 
including interview techniques.‟ 
 
The Thornton Grammar School Learning Trust, Bradford 
 
 
„ The Midland Cooperative Society  used the school as part of their „Effective 

Management Programme‟ – a year-long management development programme.  One 

of the key attractions of working with the MCS is the ethical stance the Society takes. It 

operates within a series of values – supporting co-operative efforts, recognising effort 

and achievement: success, openness and honesty: continuous improvement and 

customer focus.’   

The Selly Oak School Trust, Birmingham 

 

 The school wanted to have an inclusive, democratic model with a high stakeholder 

involvement. The Co-operative model was adopted and the Co-operative Society 

became a major partner. 

 The Vale Co-operative Trust, Stockport 

Schools have benefitted from significant economies of scale because of centralised 
services, especially in IT technical support, HR, business management, printing and 
PR.  There has also been the development of consistent policies across schools, for 
example in the recruitment of staff and provision of holiday programmes  
 
The School Partnership Trust, Garforth, Leeds 
 

 

 

Ofsted References 

 

 The benefits and added value of collaboration and trust partnerships are being 

highlighted in OFSTED reports 

 

„The school has developed an impressive range of partnerships. For example, 

collaboration between the school and its partner middle schools has allowed students to 

successfully complete Key Stage 3 tests at the end of Year 8 before joining the upper 

school.‟ 
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Harlington Upper School (Harlington Area Schools Trust, Bedfordshire)  

- Ofsted September 2008   

 

„The lead inspector commented that „partnerships developed through the Halesowen 

Trust have helped to broaden the curriculum and provide an impressive range of 

pathways for students.’ 

The Halesowen Education Trust, Halesowen – Ofsted 2009   

 

The development of specialist school and trust status has led to further improvements in 

high quality provision for pupils such as the development of respite care and the 

Communication and Interaction Centre. 

The St Christopher SEN Specialist Foundation Special School, Southend - Ofsted 

January 09 

 

Kemnal Technology College was judged outstanding by Ofsted . Who commented on 

the strength of the extra- curricular activities and ECM. 

The Kemnal Trust, Kent/Essex - Ofsted February 09    

 

„ Learning opportunities from the exceptional partnerships with other providers have 

significantly contributed to students‟ good achievement and enjoyment.  Well targeted 

specialist support has increased to meet the growing and diverse needs of students and 

these are being strengthened by trust status. 

The report also comments that students say they feel „very safe‟ and Care, Guidance 

and Support were awarded the highest grade.‟ 

 Worle School, Worle & Westhaven Trust, Weston Super Mare - Ofsted 2009. 

 

„The most recent OFSTED report indicated that the school‟s move from foundation to 
trust status was well reasoned and noted its view that it is a key to further improving 
standards. The report also highlighted that the school‟s partnerships with others were 
outstanding.‟  
 
The South Craven Learning Trust, North Yorkshire - Ofsted May 2008 
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„Another dimension to the school‟s vision is around the development of community 

cohesion and the explicit intention of raising student and parental aspirations.‟  

Whitley Abbey Foundation, Coventry - Ofsted February 2009 

 

Every Child Matters 

 

 Trust partnerships are helping to accelerate the Every Child Matters agenda as 

well as the extended schools agenda as the trusts engage and embrace the wider 

school community 

 There is a strong relationship between health, healthy schools and trusts 

 
„By employing an Inclusion Manager across the schools we are able to track the ECM 
agenda cross phase.‟  
 
The Kempston Educational Trust, Bedford 

 

„The dialogue is leading to staff thinking differently about the ECM agenda looking at a 

„cascading „ model involving the Special and Primary schools.’   

The Halesowen Education Trust, Halesowen 

 

„The Trust has developed a „Farm to Fork‟ module to support Science and Technology 

Departments in encouraging healthy lifestyles and the school‟s commitment to the 

Healthy Schools Standard.  This work has involved visits to the Co-op farm, shopping 

experiences and aspects of food technology in school.’   

Selly Oak School Trust, Birmingham 

 

„Arrangements for managing the personal and pastoral development of pupils have 

been standardised. .Harlington Area Schools Trust Vocational and authentic examples 

will further enhance curriculum delivery from their partners which in turn will increase 

understanding and raise attainment. Trips / visits and additional external inputs will all 

contribute to enrich the experience.‟  

Whitley Abbey Foundation, Coventry  
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„The Trust has provided a range of curricular opportunities supporting the school‟s ECM 

agenda for students at Key Stages 3 and 4 and Post 16.  This Trust initiative has varied 

the approach to behaviour management is changing classroom practice in a positive 

way.‟  

Fosse Way School Trust, Radstock, Bath 

 
„The Senior Leadership group has been working directly with some of the Trust Partners 
as an “Innovation Group” and this has had a particular impact on Health and the 
Personal Health and Social Education curriculum.‟ 
 
Charters School Trust, Windsor 

 

„The trust partnerships have enabled the school to further extend post-16 extra-
curricular opportunities through for example, linking with Leeds College of Music.‟ 
 
 The South Craven Learning Trust, North Yorkshire 
 
 
„There has been increased student involvement in their education through the 
introduction of a student voice conference in all schools.‟ 
 
The Wakefield ASPIRE Education Trust, Wakefield 
 
 
„There are rising numbers of students taking part in extended school and extra-
curricular activities.‟  
 
Education Ossett – Community Trust, Wakefield 
 

„The completion of a Children‟s Centre extension is supporting the development of a 

learning community.’ 

Reddish Vale Trust, Stockport 

„The experience of the “Healthy Schools “in the partnership is being shared and the link 
with the PCT will further enhance progress. The schools are working collaboratively to 
enhance sport and physical exercise opportunities for pupils outside normal school 
hours.‟  
 
The Kempston Education Trust, Bedfordshireshire 
 

 
 
„There was previously no rationale to school nursing provision and now, through Leeds 
NHS, there is a named nurse for each school in the trust.  Under age pregnancy rates 
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are dropping through an SRE programme.  The community‟s mental health service now 
uses our trust offices which are more convenient.‟  
 
The School Partnership Trust, Garforth 
 
 
 

 
 
Transition 
 

 Trust partnerships are starting to enhance the quality of transition programmes in 

respect of student well being. 

 

„Provision of consolidated and accelerated routes for individual pupils at KS3 in the 

Middle Schools has supported progression to KS4 in the Upper School. This has been 

supported by the Paul Hamlyn Trust to develop cross-phase collaboration to support 

personalised learning.‟  

The Harlington Area Schools Trust, Bedfordshire 

 

„The school is very keen to develop a „Township‟ model for Halesowen which provides 

collaborative working across the town for all age ranges both in terms of curriculum and 

support structures.  

The Headteacher has taken the lead for the Trust in working with other support 

agencies and creating a dialogue with the primary schools and the Special School 

(Halesbury) to develop an early intervention model which will provide more support to 

students.‟  

 The Halesowen Education Trust, Halesowen 

 

„The well-established pyramid of primary schools associated with Barr‟s Hill is 

benefitting from the enhancements to provision from the University- especially in 

science and engineering via the “Professor Fluffy Primary Adventure Programme” 

aimed at children and their families.‟   

Barr’s Hill School Trust Ltd, Coventry 

„Securing undergraduate scholarships by working with trust partners from both Liverpool 

Hope and Liverpool John Moores Universities for students from September2009.‟  

The Fiveways Trust, Liverpool 
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„There are improved transition links between schools, especially through the „two weeks 
early visit‟ where pupils move to the next phase or year group  before the end of the 
school year preparing them prior to the long summer holiday for the next step in their 
education.‟ 
 
 
The Ashington Learning Partnership, Ashington  
 
 
Barriers between primary and secondary schools are being broken down as students 
take part in activities on all sites.  Students are accessing specialist equipment earlier 
that will benefit their progress in Years 7 to 13  
 
Education Ossett – Community Trust, Wakefield 
 

 

„The key area of development is training for parents in using the Learning Gateway, to 

bring the school into the home electronically.  “It enables me to keep as informed as I 

was when my son was in primary school so the transition issues are reduced.  I can get 

information on everything from the Timetable and PE/Activity days to what else is 

happening so easily and I can quickly get in touch by email.‟ 

(Parent, South Dartmoor Community College (South Dartmoor Leading Practice 

Trust, Ashburton, Devon) 

„The school has used the link with the University to boost aspects of work-based 

learning in mathematics and science by tapping into their expertise. Work has also been 

carried out to engage asylum seekers and refugees by building on the already strong 

links with City College. In this respect, the school is seen as a facilitator between 

College and University to work on the transition from Further to Higher Education.‟ 

 
 

 

14-19 Provision 

 

 Trust schools are highlighting the acceleration of provision and impact of 

vocational education 

 

 In the spirit of the ‘diplomas’ the trust is better enabling the delivery to include 

‘real’ engagement work ‘providers’ and delivery of the diploma with actual input 

from business and enterprise. 
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 Universities as trust partners are providing additional opportunities and links with 

schools 

 

„The  Trust partnership is having a continued impact on the management of 14-19 

provision particularly in respect to the Diplomas.  Mapping exercises have taken place 

as collaborative actions to rationalise provision and resources. The Trust hopes to see a 

new vocational centre in time.‟ 

ContinU Trust, Worcestershire 

 

„Vocational courses have been strengthened. (Eg Hair & Beauty Diploma).The link with 

South East Essex College has strengthened participation rates as the 14-19 vocational 

agenda develops.‟  

The Rochford District Schools Partnership Trust, Essex 

 

„Trust status has added impetus to what had already begun and additional dimensions 
to student opportunities including, for example, the building of a new 14-19 skills centre 
which is due to open in June 2009.‟  
 
The South Craven Learning Trust, North Yorkshire 
 
 
„Schools have benefitted through the development of the personalised curriculum, for 
example the introduction of vocational courses in horticulture and hospitality.  There 
have been enhanced enrichment opportunities for students, especially through the 
development of joint sports days and enterprise activities.‟ 
 
 The Wakefield ASPIRE Education Trust, Wakefield 
 
 
 

„Collaboration with FE and HE external partners has created opportunity to run a 

programme of diploma courses using the resources and expertise held within the 

colleges. These courses have proved attractive to students and take-up has been high. 

This extended curriculum creates provision for a broader range of learning and 

vocational training pathways that provide increased choice for students and greater 

opportunity for personalised learning.‟  

Worthing High School Trust, Worthing 

 



24 | P a g e  
 

„The Trust has developed a range of Diploma lines e.g. Hospitality, IT, Hair & Beauty, 

Creative and Media and Social Health and Development. 

Across the three schools upwards of 90 students are engaged in these courses in the 

08-09 academic year. 

The Trust, in association with Worcester University is offering a foundation degree in 

Learning Support.‟  

The Halesowen Education Trust, Halesowen 

 

„For the 14-19 agenda, the school has been utilising the employer links, especially for 
the Diploma courses with the Trust Partners especially Rio CIC and the Royal Society 
of Arts.‟  
 
Kingsbridge Learning Trust, South Devon 
 

„We wanted to strengthen our 16 to 19 provision.  The partnership opened a 
hairdressing and beauty therapy outlet in the town centre which now offers 
apprenticeships.  All members of the trust take a minimum of two apprentices as well as 
offering work experience placements which is having a positive impact on NEET 
figures.‟   
 
The School Partnership Trust, Garforth, Leeds 
 
 
„The success of the Trust has also led to links with King‟s School Grantham which has 
sent sixth formers to Walton for a BTEC course and extra-curricular events.‟  
 
Grantham the Walton Girls High School, Grantham, Lincolnshire 
 

 

„The introduction of degree study for students aged 16 - 18 years, degree 

apprenticeships were created linking work, academic and professional qualifications.  A 

Football Academy was established based on the model used in universities in the USA, 

offering professional coaching and academic study.‟  

The Innovation Trust, Monkeaton, North Tyneside 

 
„Year 9 transition days happened at  post-16 providers who are partners in the trust.  

Curricular links have been developed at AS level between the school and the partners 

in Physical Education and Mathematics.‟   

Collegiate High School Raising Aspirations Trust, Blackpool 
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„Pupils experience working in the University laboratories of the Neurological department 
at the University and the professionals from the University have been in school to 
contribute to the Psychology and Biology curriculum for pupils.’ 
 

 
 

Community cohesion 

 

 Community cohesion is being enhanced through the development of trusts 

 

 „I see the trust as the mechanism for us to shape the development of the educational 

landscape in this community, rather than being led by others whose aims may not be 

consistent with ours.‟  

 Stephen Munday, Headteacher, Comberton Village College. (Comberton 

Educational Trust) 

 

„At  Arnold Middle School, a Pastoral and Learning Mentor (PALM) Centre is being 

developed as part of the Trust Families focus. This will support a more centralised 

approach to contact with families from schools in the Trust.‟  

Harlington Area Schools Trust 

 

„This is all encompassing with the original vision which was holistic so that there is 

nothing that the Trust has not impacted upon.  So that the “Family Learning Village” is 

the hub of the community.‟   

 Barbara Young, Headteacher, Widewell School Educational Trust, Plymouth 

 

„To fulfil its obligation to Community Cohesion (Life Skills) the Trust has commissioned 

a pilot programme based from Stourport School. This is now being rolled out for 

2009/10 across the whole Trust.  Local Authority Integrated Youth Services are now 

exploring ways in which they can commission the Trust to deliver activity in this area.‟  

ContinU Trust, Worcestershire 
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„The Trust has set up a Parents‟ Office in the school and is supporting the 

development/training of a parents‟ group to provide self-help for the school and broader 

community.‟   

The Selly Oak School Trust, Birmingham 

 
„It has been heartening to experience the interest shown by an external partner in 

widening engagement and participation of our young people. It has made us realise that 

a genuine two-way working relationship can have a huge impact on our community.‟ 

 

 Robin Brabban, Headteacher, Barr’s Hill School Trust Ltd, Coventry 

 

 

„Financial awareness programmes with students and also with their parents. Coventry 

Building Society has been instrumental in leading this in collaboration with the local 

Citizen‟s Advice Bureau. The school has received very positive feedback from parents 

and the FSA about “debt management courses” also aimed at both students and 

parents. The plan is to now establish a drop-in centre at the school.‟   

Lyng Hall Trust Ltd, Coventry 

 
 
„There has been a successful community programme, especially in the arts, including 
support for young people and adults together with a successful application to the DCSF 
resulting in £0.5m funding to provide broadband wireless internet access for families.‟  
 
The School Partnership Trust, Garforth, Leeds 
 
 
 
„The creation of a „Sports Village‟ is raising aspirations within the local community and 

the development of local strategies provide additional social and educational 

opportunities 

The  development of the „Student voice‟.  Several individual projects to bring the notion 

of this democratic model into being with its stakeholders is engaging all in the school 

and community.’  

The Vale Co-operative Trust, Stockport 

 

„A parents group and network for ADHD has been established. The school has also 
been working with regard to the NICE guidelines on ADHD, with the aim of developing a 
network of support for ADHD pupils The St Christopher School has a six bed centre 
which offers overnight respite care for parents some of which are funded by the Trust.’ 

The St Christopher SEN Specialist Foundation Special School, Southend  
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Barriers/Issues 

 
 
 

 The perception of a ‘top-down’ model if a secondary school is involved in a 
proposed shared Trust with primaries 
 

 The negative attitude of associations/unions about a change in character. 

 

 The lack of understanding and engagement with many LAs 

 

 The need to ensure  that establishing a Trust does not threaten the existing good 
working relationships and understanding between schools. 
 

 The time delay in transferring Land and Assets to the School  
 

 The need to ensure   that all stakeholders and representatives from the local 
community understand the aims and purpose of the Trust 
 

 The negative local press coverage 
 

 The lack of sufficient national positive press coverage 
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Conclusions 

 

 A very high percentage of schools that have trust status believe that it makes a 

difference 

   

 Higher performing schools have gained Trust status to share their philosophy 

and practice to create a larger successful group and influence progress. 

 

 Some schools have used the process to re-energise to develop an enlightened 

culture often from a low base 

 

 Schools are using the collaborative trust process to support their delivery of a 

wide range of educational initiatives 

 

 The common factor in schools pursuing trust status regardless of context is 

related to people who are creative and innovative and who believe that standing 

still is not an option.  They set high expectations, challenging targets and want 

more for the young people irrespective of their starting point. 

 

 Trusts that built on existing partnerships were able get up and running quickly.  
 

 In some cases a Trust has been established to deal with particular local 
circumstances eg. School re-organisation, an academy opening in the same 
town, and consequently the wider opportunities that a Trust might offer have not 
been thoroughly investigated. 

 

 In their first year many Trusts have to focus on how they will operate and decide 
what structures are needed to enable the Trust to make a difference, 
consequently direct impact is not immediately apparent 

 

 Timescale is important – momentum not being lost is seen as a vital aspect of 

progressing through the process. 

 Being  prepared for a long period of dealing with legal issues is seen as implicit in 
the process 
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Recommendations 

 

 Schools pursuing trust status would benefit from preparatory and initial 
implementation support from TFSP 
 

 TFSP needs to keep in contact with existing trusts to monitor and support their 

growth and development 

 

 TSFP need to continue the good news story supported by hard evidence 

including academic outcomes. 

 

 DCSF and TFSP need to continue to work strategically with LAs and convince 

them of the value of Trust status. 

 

 Recognition that different strategies are needed to engage primary schools in the 

process of acquiring trust status 

 

 Schools need to share their vision with all stakeholders as early as possible and 

throughout the process – ‘Trust status’ is not separate from the school’s purpose 

 

 Following legal acquisition support and training for the engagement and 
understanding of governors and trustees should be undertaken. 

 

 Schools should be supported to  make use of their charitable status to apply for 
grants both locally and nationally 
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APPENDIX 1 

 

 

Live Trust Schools Questionnaire  

School Background 

1. School                            

2. Local Authority          

3. Region           

4. School type          

5. We are        

6. If you are in a collaborative group, please indicate if your group is:    

7. Implementation date         

Setting up the Trust 

8. How many partners in the trust (NOT including other schools adopting the trust)?  

9. Types of partner involved:                 

10. Original focus of the trust:                   

11. Was the setting up of the trust been related to the following:         

12. Was there any induction for trustees?       

13. Has the trust set up working sub-groups?       

14. Have any trustees been given formal roles?      

15. Have you set a term of office for trustees?      

16. Is the trust employing any staff?        

17. How many times a year does the whole trust meet?     

18. Have the land and assets been transferred to the trust?     

19. If yes, how many months after implementation did this happen?    

Trust Activities 

20. Is your trust carrying out commercial activities?      

21. Is your trust seeking sources of funding?       

22. If so, has it been successful so far?       

Impact of the Trust 

23. Have you noticed any impact on the following groups or your relationships with them? 

 Yes No 

Governing Body   
School leadership team   
Teaching staff   
Non-teaching staff   
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Students- curriculum   
Students- extra-curricular activities   
Parents   
Community Groups   
/ƘƛƭŘǊŜƴΩǎ ǎŜǊǾƛŎŜǎ   
LA   
Organisations that became trust 
partners 

  

 

24. Have you noticed any impact on the following programmes/strategies? 

 Yes No 

Raising Standards   
Specialism   
Extended services   
Participation in FE   
Participation in HE   
Participation in extra- curricular 
activities 

  

Narrowing the achievement gap   
Attendance figures   

 

25. Have you noticed any impact on the following ECM agenda items? 

 Yes No 

Be healthy   
Stay safe   
Enjoy and achieve   
Make a positive contribution   
Achieve economic well-being   

 

26. Please very briefly list the top 3 areas of impact so far:  

External Reporting 

27. Have you had an Ofsted inspection since adopting trust status?    

28.  Was a specific comment made about the impact of the trust?    

29. Has there been any other external report on the school since adopting trust status?  

Future Plans 

30. Do you intend to take on more partners?        

31. Do you intend to take on more schools sharing your trust?     

32. Do you intend to change the trust involvement on the governing body?   

33. Does the trust intend to broaden its activities in the near future?    

34. Very briefly, what are the top 3 priorities for trust activities in the next year?  
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APPENDIX 2 

Live Trust Schools Questionnaire Results 

School Background 

1. Region 
East Midlands   9.3% 

East of England   18.6% 

London    2.3%  

North East   7.0% 

North West   8.1% 

South East   4.7% 

South West   18.6% 

West Midlands   20.9% 

Yorkshire & Humber  10.5% 

 

2. School type: 
Primary     7.3% 

Secondary   80.5% 

Special    12.2% 

 

3. We are a 
Single Trust School  36.9% 

Collaborative group of schools  63.1% 

sharing the same trust  

 

4. If you are in a collaborative group, please indicate if your group is: 
All Secondary   37.5% 

All Primary   0 

All Special    0 

Mixed Group   62.5% 

Setting up the Trust 

1. How many partners in the trust (NOT including other schools adopting the trust)? 

1    9.3% 

2    0 

3    25.9% 

4    20.4 

5    22.2% 

6    5.6% 

7    5.6% 

8    3.7% 

9    5.6% 

10    1.9% 

 

 

 

2. Types of partner involved:  
HE    72.5% 
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Business    68.8% 

FE    56.3% 

PCT    15% 

Community Groups  38.8% 

LA    46.3% 

 

3. Original focus of the trust: 
Raising Standards   79.7% 

ECM    49.4% 

Community Issues  49.4% 

Transition Issues   35.4% 

14-19 curriculum   34.2% 

Specialism   21.5% 

Curriculum   35.4% 

Other    27.8% 

 

4. Was the setting up of the trust been related to the following: 
BSF    48.1% 

Federations   44.4% 

National Challenge  18.5% 

 

 

 Yes No 
5. Was there any induction for trustees? 55.8% 44.2% 
6. Has the trust set up working sub-
groups? 

62% 38% 

7. Have any trustees been given formal 
roles? 

61.5% 38.5% 

8. Have you set a term of office for 
trustees? 

50% 50% 

9. Is the trust employing any staff? 33.8% 66.3% 
 

 

 
10. How many times a year does the whole trust meet? 

1    5.1% 

2    7.7% 

3    51.3% 

4     35.9% 

 
11. Have the land and assets been transferred to the trust? 

Yes     43.6% 

No    56.4% 

 

 
12. If yes, how many months after implementation did this happen? 

1    18.8% 

2    6.3% 

3    6.3% 

4    0  

5    3.1% 

6    3.1% 
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6+    62.5% 

Trust Activities 

 Yes No 
1. Is your trust carrying out commercial 
activities? 

12.5% 87.5% 

2. Is your trust seeking sources of 
funding? 

72.5% 27.5% 

3. If so, has it been successful so far? 48.3% 51.7% 

 

Impact of the Trust 

1. Have you noticed any impact on the following groups or your relationships with them? 

 Yes No 
Governing Body 78.9% 21.1% 
School leadership team 81.3% 18.7% 
Teaching staff 75.7% 24.3% 
Non-teaching staff 52.9% 47.1% 
Students- curriculum 67.1% 32.9% 
Students- extra-curricular activities 66.7% 33.3% 
Parents 31.8% 68.2% 
Community Groups 47.7% 52.3% 
Children’s services 33.8% 66.2% 
LA 61.9% 38.1% 
Organisations that became trust partners 78.8% 21.2% 
 

2. Have you noticed any impact on the following programmes/strategies? 

 Yes No 
Raising Standards 50.7% 49.3% 
Specialism 49.2% 50.8% 
Extended services 55.9% 44.1% 
Participation in FE 29% 71% 
Participation in HE 39.7% 60.3% 
Participation in extra- curricular activities 54.4% 45.6% 
Narrowing the achievement gap 25.8% 74.2% 
Attendance figures 9.8% 90.2% 

 

 

3. Have you noticed any impact on the following ECM agenda items? 

 Yes No 
Be healthy 44.6% 55.4% 
Stay safe 33.9% 66.1% 
Enjoy and achieve 75 25 
Make a positive contribution 59.4% 40.6% 
Achieve economic well-being 46 54 
 

External Reporting 



35 | P a g e  
 

 Yes No 
1. Have you had an Ofsted inspection 
since adopting trust status? 

35% 65% 

2. Was a specific comment made about 
the impact of the trust? 

27.5% 72.5% 

 
3. Has there been any other external report on the school since adopting trust status?  

HMI    21.1% 

LA    47.4% 

Other    31.6% 

Future Plans 

 Yes No 
1. Do you intend to take on more 
partners? 

53.2% 46.8% 

2. Do you intend to take on more schools 
sharing your trust? 

52% 48% 

3. Do you intend to change the trust 
involvement on the governing body? 

19.2% 80.8% 

4. Does the trust intend to broaden its 
activities in the near future? 

71.4% 28.6% 
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APPENDIX 3: Review Interview Template 

 

TRUST AND FOUNDATION SCHOOLS PROGRAMME 
 

Progress Review Template 
 

Headteacher: 

School: 

LA: 

Telephone No                                           Email 

Name of Trust : 

Date of Implementation: 

Names and roles of other people interviewed: 

Consultant : 

 

Meeting date: 

 

 

1. School involvement 

 

 Please name any other trust schools that have adopted the same trust 
 

 Are they secondary, primary, middle or special? 
 

 What led you to decide on this type of trust structure (single or shared trust) 
 

 Did everyone acquire the trust at the same time? If not, why did this happen? 
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 Do you have any schools involved solely as trust members or associate members? What 
is the rationale here? Are they secondary/primary/middle/special/independent? 

 

2. What is the overall vision for your project?  

 

Raising standards 

ECM 

Community 

Transition issues 

14-19 

Specialism/curriculum 

Other 

 

 What are the expected outcomes in these areas?   
 

 How will your school generally benefit from being a Trust School?  
 

 How will standards be raised in the school?  
 

 What are your overall aims? 
 

 Name the top three priorities for what your trust hopes to achieve. 
 

3.Impact of trust status so far  

 

4.What has been the impact so far on programmes/strategies?  

 

Raising standards 

Extended services 

School specialism 
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Participation in FE & HE 

Participation in extra-curricular 

activities 

Narrowing the gap 

 Attendance figures 

 

 ECM general 

Be healthy 

Stay safe 

Enjoy and achieve 

Make a positive contribution 

Achieve economic well-

being 

 

 

 What is the nature of the impact in these areas? 
 

 

5.What challenges have you faced in establishing your Trust?  - and how did you tackle these? 

 

 

6. External partners  

 

 What was the rationale behind your choice of partners? 
 

 What voting system was established for the trustees? 
 

 What model has been used for membership of the trust with respect to the 
Headteacher/governing body? 
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 Have any of these elements changed since the trust was established? 
 

 Which partner organisations are represented on the governing body? 
 

 What was the rationale behind this choice? 
 

 Were you working with these partners before? 
 

 Any examples of immediate benefits of working in this way? 
 

 

 

7.Trust Set-up and Activities   

 

 

 Any strategic involvement? In what area? 
 

 Direct involvement with school activities? How? 
 

 Commercial/fundraising activities? What are they? 
 

 Is partner involvement as expected or more/less than expected? 
 

 Was there any induction of trustees? If so ς what form did it take? 
 

 Are there trust sub-groups? What are they? 
 

 If the trust employs staff (not counting the clerk to the Board)- what are their roles? 
 

 

8.The impact of the trust on your stakeholder groups and your relationship with them?    

 

Governing Body 

School leadership team 

Teaching staff 
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Non-teaching staff 

Student curriculum 

Students: extra- curricular activities 

Students- other 

Parents 

Community Groups 

/ƘƛƭŘǊŜƴΩǎ ǎŜǊǾƛŎŜǎ 

LA 

Organisations that became trust 

partners 

 

 What is the nature of the impact in these areas? 
 

 

9. External reviews of the school  and trust status  

 

 Any recent reviews from Ofsted/LA/HMI/Other?  
 

 

10.Collaborative trusts only.  

 

 What have been the particular benefits of more than one school acquiring the same 
trust? 
 

 

11.What are the top three priorities for trust activities in the future?  

 

12. What are your future plans for the trust itself? 
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 Will the trust membership remain the same? Details? 

 Will more schools join you by acquiring your trust? Details? 

 Any changes in governance to come? Details? 
13 Has the land transfer taken place?  

 

 Have any difficulties been encountered /overcome? 
 

14. Do you have any tips for others in establishing a Trust? 

 

 

15. What pitfalls should other schools avoid? 

 

 

16 Please include a quotation from a leader/governor/stakeholder.  

 

 

17. Data Outcomes 

 

OUTCOME COMPARISON Aug-07 Aug-08 Change 

       

5+ A*-C GCSE       

5+ A*-C GCSE  inc Eng + Maths        

       

KS2 Results 

       

KS3 Results       
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Absenteeism       

       

CVA        

       

 

 tƭŜŀǎŜ ƳŀǊƪ ƛƴ ǘƘŜ ǘŀōƭŜ ά/ƘŀƴƎŜέ ŎƻƭǳƳƴ ǿƘŜǊŜ ƛƳǇǊƻǾŜƳŜƴǘǎ ƘŀǾŜ ōŜŜƴ ƴƻǘŜŘ ōȅ ǘƘŜ 
school in any of these areas.  

 Any comments, numerical detail or explanations to add here? 
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Appendix 4: Details of Trusts quoted in this report 

 

Name of Trust Schools Involved Location Description 
.ŀǊǊΩǎ Iƛƭƭ {ŎƘƻƻƭ ¢Ǌǳǎǘ [ǘŘΦ .ŀǊǊΩǎ Iƛƭƭ {ŎƘƻƻƭ Coventry Single school trust 

Charters School Trust Charters School Windsor Single school trust 

Collegiate High School Raising Aspirations Trust Collegiate High School Blackpool Single school trust 

Comberton Educational Trust Comberton College Cambridgeshire Single school trust 

ContinU Trust Baxter College                                                           
Bewdley High School                                                
Haybridge High School                                           
Stourport High School 

Worcestershire Multi high school  trust 

Education Ossett ς Community Trust Ossett High School & Sixth Form College 
Highfield Special School                                         
South Ossett Infant School                                    
Ossett Towngate Primary School                         
Gawthorpe Junior and Infant School                   
Flushdyke Junior and Infant School                     
Dimple Well Infant and Nursery School 

Wakefield Multi school, multi age trust 

Fosse Way School Trust Fosse Way School Radstock, Bath Single school trust 

Grantham the Walton Girls High School Walton Girls High School Grantham, Lincolnshire Single school trust 

Kingsbridge Learning Trust Kingsbridge Community College South Devon Single school trust 

Lodge Park Technology College Trust Lodge Park Technology College Corby, Northamptonshire Single school trust 

Lyng Hall Trust Ltd. Lyng Hall School Coventry Single school trust 
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North Bedfordshire Schools Trust Sharnbrook Upper School                                      
Harrold Priory Middle School                               
Sharnbrook John Gibbard Lower School 
Lincroft Middle School                                           
Margaret Beaufort Middle School                        
Pinchmill Lower School                                          
Turvey Lower School                                                 
Thurleigh Lower School                                          
Eileen Wade Lower School                                     
Harrold Lower School                                              
Kymbrook Lower School                                         
Oakley Lower School 

Bedfordshire Multi school, multi age trust 

South Dartmoor Leading Practice Trust South Dartmoor College Ashburton, Devon Single school trust 

South Rochdale Innovation Trust Springhill High School Rochdale Single school trust 

South West Academic Trust Torquay Boys Grammar School                             
Colyton Grammar School                                       
Bournemouth School                                               
Poole Grammar School                                           
Bournemouth School for Girls                              
South Wilts Grammar School 

Devon/Dorset/Wiltshire Multi high school  trust 

Stoke Park School Trust Stoke Park Community Technology College Coventry Single school trust 

The Ashington Learning Partnership Ashington Community High School           
Bothal Middle School                                              
Hirst Park Middle School                                       
Ashington Central First School                              
Wansbeck first School 

Ashington Multi school, multi age trust 

The City of Cambridge Education Foundation Parkside Community School                                  
Coleridge Community School                                 
Ridgefield Primary School 

Cambridgeshire Multi school, multi age trust 

The Ferrers Trust Ferrers School of Arts College Northamptonshire Single school trust 
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The Fiveways Trust Childwall Sports College                    
Broadgreen High School 

Liverpool Multi high school  trust 

The Halesowen Education Trust Windsor High School                                              
Earls High School                                                     
Leasowes College 

Halesowen Multi high school trust 

The Harlington Area Schools Trust Harlington Upper School                                            
Arnold Middle School                                             
Parkfield Middle School                                                  
Sundown Lower School                                           
Eversholt Lower School                                            
Westoning Lower School 

Bedfordshire Multi school, multi age trust 

The Innovation Trust Monkeaton High School Monkeaton, North Tyneside Single school trust 

The Kemnal Trust Kemnal Technology College                                   
Debden Park High School                                        
Welling School 

Kent/Essex Multi school trust 

The Kempston Education Trust Hastingbury Business and Enterprise College 
Daubeney Middle School                                       
Robert Bruce Middle School                                  
The Grange Special School 

Bedfordshire Multi school, multi age trust 

The Medway Education and Community Trust New Brompton College Gillingham, Kent Single school trust 

The Rochford District Schools Partnership Trust The King Edmund School                                         
The FitzWimarc School 

Essex Multi high school  trust 

The School Partnership Trust Garforth Community College                                 
East Garforth Primary School                                
Garforth Green Lane Primary School 
Ninelands Primary School                                      
Strawberry Fields Primary School 

Garforth, Leeds Multi school, multi age trust 

The Selly Oak School Trust Selly Oak School Birmingham Single school trust 
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The St Christopher SEN Specialist Foundation 
Special School 

St Christopher School Southend Single school trust 

The Thornton Grammar School Learning Trust Thornton Grammar School Bradford Single school trust 

The Vale Co-operative Trust Reddish Vale School Stockport Single school trust 

The Wakefield ASPIRE Education Trust Outwood Grange College                                        
Horbury School                                                         
Wakefield City High School 

Wakefield Multi high school  trust 

The Westwood Trust The Westwood School Coventry Single school trust 

Whitley Abbey Foundation Whitley Abbey Business & Enterprise College Coventry Single school trust 

Widewell School Educational Trust Widewell Primary School Plymouth Single school trust 

Wolds and East Education Trust John Spendluffe Technology School                     
Birbeck School and Arts College                           
Cordeaux High School 

Lincolnshire Multi high school  trust 

Worle & Westhaven Trust Worle High School                                                   
Westhaven School 

Weston Super Mare Multi school trust 

Worthing High School Trust Worthing High School Worthing Single school trust 
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Appendix 5: A breakdown of trust partners by category for the whole review 

sample 

 

 
Partner Type 

 
 

Number   

Corporate 92 

HEI 56 

FE 30 

Voluntary 41 

Community 11 

Local Government 37 

Public 18 

Other education 1 

Faith 3 

Other 5 

Total number of partners 294 

 


